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INTRODUCTION
Western Washington University (WWU) is part of the
Washington state public university system. WWU offers 160
academic programs with an undergraduate enrollment of
approximately 15,000 students along with Master’s degree
programs enrolling around an additional 650 students annually.
Because WWU is on a 10-week quarter system, the compressed
calendar makes teaching research-based writing a course design
challenge for faculty and a learning struggle for students. In an
effort to respond to these dual teaching and learning needs, the
Learning Commons offers a quarterly workshop series cosponsored by program partners Writing Instruction Support,
Writing Center, and Research Consultation. These strategybased workshops address key dimensions of doing researchbased writing and span critical junctures in the inquirycomposing process at the same time that they provide a
collaborative professional development opportunity for course
instructors.

BACKGROUND
In the fall of 2012, the Learning Commons Director
developed and administered an online survey to WWU faculty
to discover desired Learning Commons resources and services
for supporting writing and research. The survey revealed an
expressed faculty desire for academic literacy workshops for
their students as well as professional development workshops
on topics such as evaluating sources and incorporating sources
as evidence in writing. The faculty respondents (about 18% of
the total faculty) came from various disciplines and taught a
range of courses, but their comments indicated that many of
them were faculty teaching what WWU designates as “Writing
Proficiency” (WP) courses. Three criteria mark these upperlevel, research-based WP courses: the majority of the grade
relies on writing, opportunities exist for receiving feedback, and
there are revision expectations. In order to graduate, students

need to successfully complete three WP points (with the
number of WP points varying across courses). There is no body
for approving WP courses, and the instructional support for
faculty teaching writing is uneven across departments and
course level designations so faculty being interested in wanting
these kinds of academic literacy workshops came as no real
surprise. However, figuring out how to offer workshops for
students and separate ones for faculty represented a capacity
challenge for the Libraries and Learning Commons.

DEVELOPMENT
Using the survey data and in consultation with English
Department colleagues, the Learning Commons Director
developed the first workshop model that brought together both
direct instructional support for students as well as pedagogical
support for faculty. The workshop format called for course
instructors to participate, to build the workshops into their
course calendars, and to hold the workshops in the Learning
Commons. Focusing exclusively on the topic of “Editing and
Documenting,” the director worked with an English faculty
member and a teaching writing graduate student who served as
workshop facilitators for what was a successful pilot with a total
of a dozen workshops offered during winter and spring 2013.
On brief closing surveys, faculty reported appreciating the
instructional support and highlighted that their participation in
the workshops provided helpful (and often surprising)
information both about their students’ needs and about how to
address them. At this juncture, and based on a shared
understanding of the relationship between writing and research,
the Learning Commons Director invited first Writing Center
staff and then research librarians to participate in developing
the workshop curriculum and delivery model.
In 2013-2014, the Learning Commons partner
programs with their librarian colleagues piloted a sequence of
integrated research and writing workshops, each highlighting
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particular aspects of the research and writing process: Getting
Started, Using Sources, and Editing & Documenting. The
Learning Commons Program Coordinator emailed all faculty
teaching WP courses as well as 200-level general education
writing courses, describing the workshops and extending an
invitation to schedule one or more of the workshop sessions.
Many faculty accepted the invitation to take advantage of the
whole sequence, a pattern which recurred in subsequent
quarters. The workshops became so popular that staffing and
sustainability became an issue. Over the Winter and Spring of
2014, research and liaison librarians expanded their
participation in both workshop facilitation, as well as in
curriculum development, and the result was a modification of
the original workshop sequence to having the three sessions be
sequenced as: Getting Started; Finding & Using Sources; and
Revising & Editing. Currently, a workshop facilitation group
meets multiple times each quarter to review and refine the
workshop design and curriculum (based on assessment data
from both participating students and faculty). Currently, the
majority of liaison librarians are participating at some level,
from observing to co-facilitating to leading workshops.

INQUIRY WORKSHOPS
The three-session workshop sequence addresses
particular aspects of the research and writing process. Prior to
the beginning of each quarter, faculty teaching Writing
Proficiency or 200-level general education writing courses
receive an invitation to participate in the workshops, sent by the
Learning Commons Program Coordinator. Faculty sign up
before/at the beginning of the quarter, creating an initial
scramble of time scheduling and room requests. Faculty are
encouraged, though not required, to request the complete
sequence. In an effort to stage the composing and research
process appropriately, the Getting Started workshops are
available during weeks one to four of each term, the Finding &
Using Sources workshops during weeks four to eight, and
Revising & Editing during weeks eight to ten. The Learning
Commons Coordinator always assigns a writing specialist and
a research librarian to co-facilitate the Finding and Using
Sources workshops because the learning objectives rely so
heavily on having both kinds of deep expertise in the room.
With a high rate of positive recidivism, the workshops enable
faculty to become repeat participants and some elect to sign up
for a single workshop and then to teach the content of the other
workshops themselves, supporting the idea of collective
learning and enabling the concepts and practices themselves to
spread.
Facilitator Training
All facilitators are expected to observe and cofacilitate each of the workshops before serving in the lead
facilitator position. This opportunity to observe and cofacilitate affords facilitators on-the-job training and
professional development in the workshop environment itself
as they become increasingly familiar and comfortable with the
content and pace of the workshop format. A facilitator group
meets on a regular basis each quarter: first to review the
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quarterly schedule and expectations, before and after the
workshops are offered on each topic to review fast feedback
assessment data from students, and at the end of the quarter to
review faculty surveys and discuss possible revisions to
curriculum/assessment. In the works is a guide for facilitators
that will include techniques and tips for enhancing facilitation.
Workshop Structure
During the week preceding the workshop, the lead
workshop facilitator sends a reminder email to participating
faculty based on a messaging template available to all
facilitators (Appendix A). Before the first workshop in the
sequence, facilitators request a copy of the syllabus and relevant
writing assignments to post on Canvas (WWU’s course
management system, where all workshop documents reside).
The expectation that course instructors attend the workshops is
hard and fast and faculty are very cooperative, though
occasionally need to have a TA participate in their absence.
Discussing the goals of a research assignment is not feasible if
the author of the assignment is absent from the dialogue. This
feature of the workshops has proven to be extremely valuable
on a number of levels. On a practical level, instructors can field
questions about expectations in the moment when they are most
timely On a faculty development level, the adjustment and
design of research assignments improves teaching, and by
implication, learning. Frequently, faculty make revisions to
their assignments/instruction based on needs that emerge during
the workshops. They also frequently seek consultation and
advice from the director of Writing Instruction Support in
revamping their writing assignments/assessment materials as a
result of their experiences in the workshops.
There is a 50-minute and an 80-minute version of each
workshop (Appendix B). Naturally, the 80-minute time slot is
preferable in terms of instruction, but there is opportunity for
customization in the 50-minute version when needed. The
practical key is to accommodate workshop offerings to writing
course meeting times. Written lesson plans and PowerPoint
presentations for all the workshop modules on Canvas afford
facilitators a common curriculum, including learning
objectives, and shared fast feedback forms provide a common
way to gather assessment data. Facilitators and instructors
often work together to employ other teaching tools, such as
Google Docs, as desired or according to their own teaching
styles. As a librarian workshop facilitator, disciplining oneself
to adhere to the particular curriculum within the first two
workshops results in a tremendous payoff when the entire group
arrives at the third session. One design aspect that cannot be
emphasized enough is that these are workshops. The facilitator
does not lecture and takes only minimal time presenting
(usually 10-15 minutes maximum). The workshop time is spent
in dialogue and in paired/individual work and feedback time.
At WWU, Writing Center Assistants are particularly helpful in
providing peer-to-peer response during these work times, and a
proposal is pending to train Research Assistant students to serve
in a similar role.
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Assessment
Facilitators distribute Fast Feedback Forms at the
close of each workshop asking the student participants to note
which concepts and strategies they found most helpful, plus a
third question inviting them to note any additional information
they want facilitators to know. These quick, informal
assessment data demonstrate that students consistently value
the concepts and strategies being presented and practiced in the
workshops. Supplemental comments also frequently highlight
how much they appreciate the workshops and often how they
“wished they had known about these things” earlier in their
undergraduate careers. End-of-quarter surveys also go to
participating faculty and while it is challenging to get a high
response rate (given the constraints of our quarter system and
short intersession periods), they also consistently show that they
appreciate the workshop curriculum and the mode of delivery
(interactive and with opportunities for individual feedback from
facilitators, instructor, and peer assistants). An ongoing
assessment challenge is determining how to gather data that
provides evidence of the actual research and writing learning
outcomes as demonstrated in student work samples. This is a
question that the facilitators groups will be addressing over the
next academic year.

EXTENDING TO K-12 SCHOOLS
In 2013, while the research and writing workshops
were being developed at WWU, area high school librarians
were examining and reviewing college expectations for high
school graduates. The aim was to intentionally identify research
activities that increase college readiness. Interestingly,
librarians across the K-20 spectrum, including media
specialists, academic librarians and public librarians, had been
meeting sporadically since 2010. These two groups were
working to align information literacy skills from primary grades
to higher education and advocate for central role of librarians in
teaching and classroom support services. During the winter,
spring and fall of 2014, a team of K-12 librarians were then
invited to WWU to observe the workshops. It became evident
early on that the integrated research and writing workshop
model is workable in K-12 libraries and classrooms.
Considering that 90% of students who enroll at WWU are
Washington state residents, developing a K-20 research and
writing coherency model is not only pedagogically smart, it is
ethically obligatory.

at Squalicum High School and an English teacher. The
Squalicum workshops have now expanded to include teacher
collaborations within 4 disciplines – English, Business
Technology, US History, & Government. English Language
Learners (ELL) & Special Education have also been a part of
the workshops, supporting their identified students in the
classes. The flexibility of the model across disciplines continues
to be a strength in implementation and a real selling point to
classroom teachers. When simplicity of design meets clarity of
purpose, there is a reason to celebrate. The reason that the
workshop model has taken off at WWU, and perhaps also
explains its appeal in K-12, is because it provides practical
assistance for students within a manageable, relevant
instructional and professional development framework for
instructors.

CONCLUSION
The research writing workshops continue to grow in
popularity. The facilitators’ group is discussing expanding the
model to graduate students in the upcoming academic year.
This shift would bring new challenges for staffing and
workshop content development. The Learning Commons at
WWU is mindful of new understandings in relation to academic
literacies. As the more limiting focus of information literacy
transforms into the more meaningful and useful concept of
academic literacies, continuing to build the K-20 coherence
initiative is important for student success. The appeal of these
workshops to faculty continues to be the demonstrated
improvement in writing assignments that involve research.
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Breaking into teams, librarians at the elementary,
middle school and high school levels began to shape the
workshops according to their student learning objectives. The
high school librarians collaborated to create developmentally
appropriate workshop models for 10th graders, aligning with
Common Core Standards and American Association of School
Librarians standards. The outreach and advertising of the
workshops is necessarily different in a high school setting.
Rather than sending out a survey, teachers were personally
approached and presented with the workshop model. The first
successful implementation of the workshop sequence took
place in December of 2014, facilitated by the teacher-librarian
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APPENDIX A
Procedures for Communication
1) Email instructors at least one week before each workshop
a. If a course is split into two sections with different facilitator for each section, the lead facilitator* will do the
emailing, but will “CC” other facilitators
b. If there are different facilitators for different workshops, each lead facilitator will do the emailing for their
particular workshop, though it would be best if they could coordinate with each other and with the professor
2) Use the email template, though be sure to adapt it for the situation
3) Upload relevant materials (course syllabus/assignment) to Canvas for all to see
4) Forward relevant information to future facilitators
* If a course has multiple sections, the lead facilitator is the first person scheduled to meet with workshop for the class.
Sample Email for Getting Started:
Dear ________
I’m so pleased to hear that you have signed up for the “Getting Started” workshop being offered through the Learning Commons. As
your facilitator for this session, I’m writing to connect with you and to make a few requests to help make the session as worthwhile
as possible for you and your students.
Just so I can be sure to understand your goals for the course and the writing assignment(s), would you please send me your course
syllabus and the assignment sheet for the research-based writing project that your students will undertake this quarter? Additionally,
would you please ask your students to do the following things in preparation for the workshop:
• Bring a laptop (or check one out from the library)
• Come having read the assignment sheet
• Come with some ideas for a topic
If there’s anything I can do in advance of the workshop to accommodate your needs, would you please let me know. Otherwise, I’ll
look forward to seeing you and your students on ____Date_____at ______Time_____in _____Location_______.
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APPENDIX B
Workshop Content
Getting Started
The content of the Getting Started workshop addresses what is likely the most minimized and overlooked phase of researching and
writing processes. Writing a strong, complex inquiry question can be extremely challenging and serves as the threshold move of
the workshop series. Taking the time and thought to develop a robust question not only saves time in the long run, but also makes
the research-composing journey more interesting along the way, and ultimately results in more significant claims. The overall goal
for the Getting Started workshop is to frame an inquiry project and to gain concepts and strategies for:
• Analyzing assignments before beginning to research/write
• Developing a multi-dimensional, focused inquiry question as a starting place for research-based writing
• Doing a preliminary search for sources in refining an inquiry question
The lesson plan consists of a series of inter-related steps:
• Analyzing the assignment
• Choosing a tentative topic
• Generating inquiry questions
• Testing the inquiry question and key words through preliminary researching
• Reviewing the characteristics of a good inquiry question
• Interrogating the inquiry question
• Revising the inquiry question
• Debriefing and checking progress
• Looking ahead and additional resources
Finding & Using Sources
The contents of this workshop will be familiar to librarians as it includes some components of traditional bibliographic instruction.
At the same time, it will also be familiar to composition specialists as it highlights the importance of “using” sources as evidence
in advancing written claims. The primary goal of the Finding & Using Sources workshop is to develop an overall design for
choosing and using the most appropriate sources for making written claims and to gain concepts and strategies for:
•
•
•
•
•
•

Valuing research and writing as participation in an ongoing scholarly conversation
Understanding how to “use sources, rather than letting them use you”
Mapping sub-questions around a central inquiry question
Mapping sources around sub-questions
Conducting advanced searching
Using specific rhetorical moves for incorporating source information to advance written claims

The lesson plan consists of a series of inter-related steps:
• Returning to the inquiry question
• Understanding why we use sources
• Introducing a conceptual model for mapping sources around sub-questions of the inquiry questions
• Mapping sub-questions
• Understanding advanced, discipline-specific search strategies
• Finding additional sources
• Introducing the concept of synthesizing sources around sub-questions
• Mapping sources
• Debriefing and reflecting
• Working inwards going forward
• Looking ahead and seeking additional resources
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Revising & Editing
Revising and editing are often conflated in the writing process. Instead, this workshop provides an opportunity for students to
thoughtfully examine their ideas and how they relate before addressing stylistic imprecisions or errors in following conventions.
For example, specific concerns about citation formatting and grammar questions come at the end of the session after first focusing
on overall thesis/claims and organization. The primary objective for the Revising & Editing workshop is to develop ideas as part of
a clear organizational scheme as well as to edit with an awareness of personal patterns of error and conventions for standard edited
English/documenting sources. Specifically, students gain concepts and strategies for:
•
•
•
•
•

Understanding the difference between revising & editing and why revising comes before editing
Constructing a complex, arguable thesis based on an overarching inquiry question
Presenting an argument along a clear idea path
Incorporating information from sources using specific rhetorical moves
Proofreading and editing for stylistic purposes and adhering to conventions

The lesson plan consists of a series of inter-related steps:
• Defining revising and editing terms
• Returning to the inquiry question and a conceptual model
• Introducing the concept of rhetorical moves
• Deploying rhetorical moves
• Introducing the concept of the idea path
• Tracing the idea path
• Reviewing the characteristics of a good thesis
• Interrogating and revising the thesis
• Clarifying editing priorities for specific audience/purpose
• Practicing proofreading and editing strategies
• Looking ahead and seeking additional resources
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